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In March 2022, Greg Seigworth visited the Norwegian University of Science and 

Technology, Trondheim, Norway. Collaborating with colleagues from Philosophy, 

English, and Education, Greg led a workshop on $ࣽHFW�DQG�DV�3HGDJRJ\, engaging 

ZLWK�D�FDSDFLRXV�UDQJH�RI�WUDQVGLVFLSOLQDU\�D௔HFW�VFKRODUV�DQG�UHDGLQJV��,Q�WKH�IRO-
ORZLQJ�SLHFH��ZULWWHQ�DV�D�FRQYHUVDWLRQ��ZH�UH௖HFW�RQ�VRPH�GHVLUHV�DQG�WHQVLRQV�WKDW�
emerged out of the workshop. Inspired by Lauren Berlant’s and Kathleen Stewart’s 

experimental work in 7KH�+XQGUHGV�(2019), we have written the piece in 101-word 

paragraphs without signaling who is writing to enact the exposure and discomfort 

GLVFXVVHG�DV�MR\IXO�HWKLFR�D௔HFWLYH�SHGDJRJLFDO�SUDFWLFHV�

Originally from Spain, Libe teaches and researches in Trondheim where she 

FRQWLQXHV�WR�REVHVV�DERXW�WKH�SDUDGR[LFDO�ZRUOG�RI�D௔HFW�ZKLOH�OHDUQLQJ�ZLWK�WKH�
FDSDFLRXVQHVV�RI�D௔HFW�VWXGLHV��7KLV�SDVVLRQ��ZKLFK�VWDUWHG�LQ�������KDV�WXUQHG�LQWR�
a sticky pedagogy, shaping her teaching practices in Canada, the UK, and Nor-
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way. Jenny grew up in Canada and has lived and studied in multiple countries, 

LQFOXGLQJ�1RUZD\��+HU�LQWHUHVWV�KDYH�ORQJ�LQFOXGHG�GL௔HUHQFH�DQG�WKH�XQUXOL-
QHVV�RI�D௔HFWV��6KH�EHFDPH�LQWHUHVWHG�LQ�WKH�SHGDJRJLHV�DQG�HWKLFV�RI�GLVFRPIRUW�
when considering how Indigeneity is mis/represented and erased in Norwegian 

classrooms with colleague Amanda Fayant.

Writing within the textures of US classrooms, Bessie P. Dernikos (2018) advo-

cates for a pedagogy of exposure that “seeks to not only expose but also recover 
WUDXPDWLF�ZRXQGV�E\�UHLPDJLQLQJ�DQ�D௔HFWLYH��DOEHLW�ULVN\��UHODWLRQVKLS�WR�SDVW�
and present histories of violence” (3, emphasis in original). Dernikos’s notion of-

IHUHG�XV�D�QDYLJDWLRQDO�WRRO�ZLWK�ZKLFK�WR�H[DPLQH�SHGDJRJ\֢V�HWKLFR��D௔HFWLYH�
GLPHQVLRQV��6LPXOWDQHRXVO\��ZKLOH�UH௖HFWLQJ�RQ�ZKDW�D�SHGDJRJ\�RI�H[SRVXUH�
FRXOG�D௔RUG�XV�DV�HGXFDWRUV�LQ�1RUZD\��'HUQLNRV֢V�IRUPXODWLRQ�OHG�XV�WR�FRQVLGHU�
entangled concepts and practices, including pedagogies and ethics of discomfort, 

DQG�WKH�FRPSOH[�D௔HFWV�WKH\�H[SRVH�XV�WR�

:KDW�LV�DIIHFW�WR�\RX"�2U�ZKDW�GRHV�DIIHFW�GR��LQ�\RXU�YLHZ"

$௔HFW�LV�D�IHHOLQJ��DQ�XSZHOOLQJ��FRQWH[WXDO�DQG�HPERGLHG��,W�LV�ERGLO\��EXW�LW�FDQ�
hide. It is a reverberation, a resonance, a wavering voice, a posture, a gesture, a 

cramping of the gut, a lifting of hairs on an arm expressing values, ethics, uncon-

scious biases. It is the way events and others can speak WKURXJK us. It is therapeutic. 

It is exposing. It is un/comfortable. It makes us aware of the unruliness of our 

bodies and feelings, our liveliness, our imagined ‘selves’ as inextricably interwo-

ven with others (human and nonhuman). It is easily moved, shifted, shaken. It is 

often involuntary.

7KH�ZRUG�D௔HFW�WDNHV�PH�EDFN�LQ�WLPH��,W�VLWV�LQ�WKH�SDVW��,�RQFH�ZURWH�DERXW�D௔HFW�
EHLQJ�HYHU\ZKHUH�DQG�QRZKHUH�VLPXOWDQHRXVO\��RI�D௔HFW�EHLQJ�XQUXO\�DQG�GLVR-

EHGLHQW��QRW�XQOLNH�.DWKU\Q�%��6WRFNWRQ֢V�VLGHZD\V�FKLOGUHQ��,W�LV�D௔HFW֢V�SOD\IXO�
paradoxes that continue to fascinate me, moving me into the present. How can 

D௔HFW�PRELOL]H�HWKLFV�DQG�SHGDJRJLHV"�,�WKLQN�ZLWK�6SLQR]D֢V�MR\�DV�D�YHKLFOH�IRU�
action and with Kai Cheng Thom’s question in ,�+RSH�:H�&KRRVH�/RYH: “is there 

VXFK�D�WKLQJ�DV�D�SHGDJRJ\�RI�WKH�MR\RXV��DQG�LI�VR��ZKHUH�GR�L�௕QG�LW"֦������������
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<RX�PHQWLRQ�XQUXOLQHVV��GLVREHGLHQFH��DQG�SOD\IXO�SDUDGR[HV��KHUH��&RXOG�\RX�
H[SDQG�D�OLWWOH�RQ�ZKDW�\RX�PHDQ"

6DUD�$KPHG�WHDFKHV�XV�KRZ�D௔HFWV�OLNH�VKDPH�FLUFXODWH�ZLWKLQ�DQG�DFURVV�VSDFHV��
REMHFWV��DQG�ERGLHV��LQ�P\�YLHZ��WKLV�VLJQDOV�D௔HFW֢V�PXOWLGLUHFWLRQDOLW\�DQG�SHU-
KDSV� LWV�XQJRYHUQDELOLW\��$௔HFWV�DUH�XQUXO\� LQ� WKLV� VHQVH�� ,W� LV�DOVR�D�TXHVWLRQ�
DERXW�WHPSRUDOLW\��,�DP�IDVFLQDWHG�E\�KRZ�D௔HFWV�DUH�WUDQVWHPSRUDO�LQ�WKDW�WKH\�
can connect or disconnect past, present, and future frameworks. This porosity, 

PDOOHDELOLW\��DQG�FURVV�ERUGHU�LPSHWXV�RI�WKH�D௔HFWLYH�UHDOP�FDQ�WUDQVIRUP�EXW�
FDQ�DOVR�NLOO�XV��DV�7HUHVD�%UHQQDQ��������UHPLQGV�XV��7KLV�LV�RQH�RI�D௔HFW֢V�PDQ\�
SDUDGR[HV��,�ZRQGHU�LI�WKLV�UHVRQDWHV�ZLWK�\RXU�YLHZ�RQ�XQUXO\�D௔HFWV"

<HV��LW�GRHV��,�DOVR�WKLQN�RI�KRZ�PXFK�D௔HFWV�FDQ�VXUSULVH�XV��ZH�FDQ�IHHO�WKHP�
suddenly, without warning, and without any expectation that we might experi-

HQFH�VXFK�D�UHVSRQVH��$OWHUQDWLYHO\��XQH[SHFWHG�D௔HFWV�FDQ�EXEEOH�XS�LQ�UHVSRQVH�
WR�HYHQWV�RU�PHHWLQJV�ZLWK�RWKHUV��KXPDQ�RU�PRUH���)RU�PH��D௔HFWV֢�DELOLW\�WR�
VXUSULVH�LV�FHQWUDO�WR�WKHLU�XQUXOLQHVV��$௔HFWV�KLJKOLJKW�RXU�YXOQHUDELOLW\��DV�WKH�
inimitable Lauren Berlant puts it in &UXHO�2SWLPLVP���������D௔HFWV�DUH�IRUFHV�WKDW�
move us out of ourselves “in the wake of a person, a way of life, an object, project, 

concept, or scene” (1–2).

7KHVH�UH௖HFWLRQV�RQ�WKH�SDUDGR[HV�RI�D௔HFW�VSHDN�WR�WKH�TXHVWLRQ�RI�H[SRVXUH��
SDUWLFXODUO\�WKH�UHIHUHQFH�WR�%UHQQDQ��DQG�LQ�UHODWLRQ�WR�WKH�ZRUN�RI�D௔HFW�WKH-
RULVWV�VXFK�DV�$JQLHV]ND�$QQD�:RăRGĻNR������������,Q�KHU�����֝���SLHFH�IRU�
Capacious��:RăRGĻNR�FRQWHQGV�WKDW�֥ZKDW�ZH�QHHG�QRZ�LV�WR�SUDFWLFH�OLIH�QRW�
DJDLQVW�but ZLWK�contamination” (221, emphasis in original). We can expand this 

framework and take it into educational contexts, such as the classroom. Dernikos’s 

work is particularly illuminating in helping us situate our teaching practices in 

relation to how a pedagogy of exposure can activate an ethic of care.

:KDW�GR�\RX�IHHO�DUH�WKH�PDLQ�DIIRUGDQFHV�RI�'HUQLNRV×V�pedagogies of exposure"

Exposure requires us to make our wounds visible to those whom we know may 

not understand their origins or may call us weak for having been wounded in 

worlds not designed for beings like us. Exposure can be exhausting and dimin-

ishing. But it can also be a relief—getting it all out in the open. Certainly, from 

the queer/trans perspective from which I tend to think, exposure is concomitantly 

vulnerability and a reprieve from trying to pass as something or someone one 

isn’t. It is an escape from one kind of discomfort (passing) into the embrace of a 

GL௔HUHQW�GLVFRPIRUW��YXOQHUDELOLW\��
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When thinking about exposure, I am transported back to Edmonton’s 2008 queer 

DUWV�DQG�FXOWXUHV�IHVWLYDO��,�DP�D�௕UVW�\HDU�3K'�VWXGHQW��H[FLWHG�WR�HQWHU�WKH�VSDFH��
7KH� IDEXORXV�/XFDV�&UDZIRUG�� WUDQV�D௔HFW� WKHRULVW�� LV� WKHUH�DV�ZHOO�� ,� VWLOO� IHHO�
the atmosphere and a world of possibility unfolding. Fast forward 14 years; these 

embodied memories are still with me as I encounter Dernikos’s 2018 work on 

SHGDJRJLHV�RI�H[SRVXUH�IRU�WKH�௕UVW�WLPH��5HDGLQJ�KHU�DUWLFOH�LQ�DGYDQFH�RI�*UHJ֢V�
workshop made me realize how many of my classroom practices revolve around 

exposing ourselves to current worlds and futures otherwise.

<RX�PHQWLRQ�imagining our futures otherwise��:KDW�GR�\RX�IHHO�WKLV�KDV�WR�GR�
ZLWK�FKRRVLQJ�ORYH��RU�XVLQJ�MR\�DV�D�YHKLFOH�IRU�DFWLRQ"

,Q�DQ�DOPRVW�SHUYHUVH�ZD\��WKHVH�DUH�H[FHOOHQW�WLPHV�IRU�D௔HFW�VWXGLHV��7KH�&29-

ID-19 global pandemic has only accelerated and hypervisibilized many pre-exist-

LQJ�LQHTXLWLHV��D௔HFWLQJ�PLQRULWL]HG�SRSXODWLRQV�WKH�PRVW��$Q[LHW\��GHSUHVVLRQ��
and many of Sianne Ngai’s other ugly feelings saturate social media worlds while 

VWL௖LQJ�SRODUL]DWLRQ�UHLJQV�LQ�SXEOLF�GLVFRXUVH��7KHVH�DUH�WURXEOHG�WLPHV��EXW�DV�
Indigiqueer writer and scholar Joshua Whitehead insists, there is love after the 

end. Colonialism, white supremacy, misogyny, and anti-transness are ordinary 

atmospheres for many communities, which makes speculation and mobilization 

imperative to keep imagining Black futures, Indigenous futures, trans futures, 

queer futures, feminist futures otherwise.

Yes, I agree! I think that movements and resistances during the past two to three 

years have really brought home for me just how much depends on an ethic of sol-

LGDULW\��RI�VWDQGLQJ�WRJHWKHU�DFURVV�GL௔HUHQFH��DV�EHOO�KRRNV�XUJHG�XV�WR�GR��DV�ZHOO�
DV�WKH�D௔HFWV�WKDW�ZHOO�XS�ZKHQ�ZH��IDLO�WR��GR�VR��,�WKLQN�KHUH�RI�WKH�UHHPHUJHQFH�
of #BlackLivesMatter, for example, as well as ongoing and vocal resistance to 

trans-exclusionary feminism. For me, much of the draw of such movements and 

resistances is their reliance on love��VHOI�ORYH�DQG�ORYH�RI�RWKHUV�DFURVV�RXU�GL௔HUHQFHV�

'R�\RX�WKLQN�VXFK�D�YLHZ�FRXOG�OHDG�WR�D�æDWWHQLQJ�RI�GLIIHUHQFHV�RU�LJQRULQJ�
RI�RSSUHVVLRQV�DQG�VWUXFWXUDO�LQHTXDOLWLHV"

Yes, I think it could, and that is why it is vital to keep theorizing love as an ethic and 

a practice, detaching it from sentimentalism and reattaching it to a more capacious 

form of kinship and aliveness, to think with Kevin Quashie’s scholarship. In this 
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process, ethical love can feel messy and uncomfortable, especially when it urges 

us to act in accountable ways towards others, including those who think or feel 

GL௔HUHQWO\�IURP�XV��)RU�LQVWDQFH��UDGLFDO�ORYH��DV�HQDFWHG�LQ�6\UXV�0DUFXV�:DUH֢V�
PXOWLPHGLD�LQVWDOODWLRQ���������LV�GHHSO\�JURXQGHG�RQ�GL௔HUHQFH��ZKLOH�VHHNLQJ�WR�
counter systemic oppression and discrimination.

1R��,�GR�QRW��/RYH�GRHV�QRW�PHDQ�WKDW�ZH�LJQRUH�GL௔HUHQFHV��IULFWLRQV��DQG�GLV-
comforts. As Alain Badiou (2009) has written, we love LQ�VSLWH�RI�DQG�DFURVV those 

things that discomfort us. Love is, according to Badiou, one of the most deeply 

transformative powers that exists. It forces us to consider the Other’s perspective and 

change—hopefully for the better—in order to maintain mutual love and respect. Love 

motivates us to be better. Love is based on the past, lives in the present, and looks to 

the future. Love is about our mutual comfort (or, at least, minimizing GLVcomfort).

<RX�UHIHU�WR�discomfort�KHUH��ZKLFK�PDNHV�PH�WKLQN�DERXW�SHGDJRJLFDO�ZRUN�
\RX�KDYH�GRQH�DURXQG�WKH�QRWLRQ�RI�D�pedagogy of discomfort��IROORZLQJ�0HJDQ�
%ROHU��0LFKDOLQRV�=HPE\ODV��DQG�RWKHUV��%ROHU��������%ROHU�DQG�=HPEO\DV��������
=HPEO\DV��������=HPEO\DV��������7HOO�XV�D�ELW�PRUH�DERXW�WKLV�OLQH�RI�LQTXLU\��

'LVFRPIRUW�PDNHV�XV�DZDUH�ZKHQ�ZH�GRQ֢W�௕W� LQ�D�JLYHQ�FRQWH[W��'LVFRPIRUW�
encourages us to think outside/alongside ourselves, imagine otherwise, project 

RXUVHOYHV�RXWVLGH�RI�RXUVHOYHV��2XU�VNLQ�GRHVQ֢W�TXLWH�௕W��RU�SHUKDSV�WKH�QLFKH�LQ�
which we sit in the world is suddenly lumpy and refuses contentment. Discomfort 

makes us rethink our position(s). It makes us aware of things we don’t want to 

acknowledge, such as how our comfort depends on others’ GLVcomforts (Ahmed 

2006), or that our wellbeing is dependent on others’ lack of well-being. Discomfort 

is the sudden, shocking realization of our own and others’ positionalities and biases.

$QG�ZKDW�DUH�WKH�OLPLWV�DQG�SRVVLELOLWLHV�RI�LPSOHPHQWLQJ�SHGDJRJLHV�RI�GLV-
FRPIRUW�LQ�WKH�FODVVURRP"

In the classroom, discomfort is confronting. Some are confronted constantly, and 

others almost never. Educators have an ethical duty to ensure that (dis)comfort is 

shared, that everyone is confronted with their own and others’ strengths, vulner-

DELOLWLHV��EOLQG�VSRWV��DQG�ELDVHV�UHJXODUO\�LQ�RUGHU�WR�HQFRXUDJH�FULWLFDO�UH௖HFWLRQ�
DQG�HPSDWK\��+RZ�HOVH�FDQ�ZH�JURZ"�,I�ZH�DUH�QHYHU�H[SHFWHG�WR�GR�DQ\WKLQJ�WKDW�
makes us uncomfortable, are never asked to confront our perspectives, to consider 

how they formed, to wonder who is (dis)advantaged by the systems from which 

ZH�PD\�EHQH௕W��WKHQ�KRZ�FDQ�ZH�PDNH�WKH�ZRUOG�D�EHWWHU�SODFH"
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I agree with your remarks, particularly regarding the ethics of redistributing 

comfort and discomfort in the classroom in just ways. However, I wonder about 

granting too much authority to the teachers in this context and thus ending up 

reproducing uneven power relations. The reaction of a student being required to 

IHHO�GLVFRPIRUWHG�FDQ�UHVXOW�LQ�D�VWURQJ�D௔HFWLYH�LPSORVLRQ�RI�IHDU��VRUURZ��RU�HYHQ�
UHSXOVLRQ�IRU�WKH�LGHD�EHLQJ�GLVFXVVHG��,Q�6SLQR]LDQ�IDVKLRQ��WKHVH�D௔HFWV�PD\�OHDG�
to a refusal to act in ethical terms. I am thus cautious of embracing discomfort’s 

full capacity as a pedagogical tool for social justice.

:KDW�PLJKW�WKLV�PHDQ�LQ�SUDFWLFH"

For me, this might mean something like what we have conceptualized in our 

conversations with Amanda Fayant—exposing painful histories, such as the treat-

ment of Indigenous peoples around the world, and accepting the discomforts 

of delving into these histories and acknowledging complicity. This also means 

DFNQRZOHGJLQJ�DQG�ZRUNLQJ�ZLWK�HDFK�RWKHU�DFURVV�GL௔HUHQFHV��LQFOXGLQJ�LQ-

viting Indigenous thinkers, educators, artists, and activists into our classrooms if 

we are not ourselves Indigenous; dismissing textbooks and other materials that 

(often stereotypically) speak DERXW rather than ZLWK�Indigenous peoples; refusing 

to accept the ethical failure of privileging colonizers’ comfort over truth, recon-

ciliation, and Indigenous perspectives.

,Q�Depression: A Public Feeling ��������$QQ�&YHWNRYLFK�ZULWHV�WKDW�ZH�VKRXOG�
QRW�ÙDVVXPH�WKDW�JRRG�SROLWLFV�FDQ�RQO\�HPHUJH�IURP�JRRG�IHHOLQJV��IHHOLQJ�EDG�
PLJKW��LQ�IDFW��EH�WKH�JURXQG�IRU�WUDQVIRUPDWLRQÚ�DQG�DUJXHV�WKDW�ZH�PLJKW�EH�DEOH�
ÙWR�OLYH�D�EHWWHU�OLIH�E\�HPEUDFLQJ�UDWKHU�WKDQ�JORVVLQJ�RYHU�EDG�IHHOLQJVÚ������<RX�
DQG�,�KDYH�DOUHDG\�PHQWLRQHG�WUDQVIRUPDWLRQ��'R�\RX�IHHO�WKDW�WUDQVIRUPDWLRQ�
LV�FHQWUDO�WR�WKH�SURMHFW�RI�SHGDJRJLHV�RI�H[SRVXUH�DQG�GLVFRPIRUW"�,I�VR��KRZ"

Discomfort spurs us to transform either ourselves or our contexts. Isn’t transform-

ative action what trans, queer, and other critical theoretical frameworks are all 

about, in the end, not sitting back and theorizing for theories’ sake but thinking 

LQ�ZD\V�WKDW�XUJH�XV�WR�XVH�GLVFRPIRUW�DV�D�VSULQJERDUG�IRU�VRFLDO�MXVWLFH"�,QHYL-
tably, my mind is also drawn to fandom studies here too, which posits that fans’ 

desire to create transformative works is based on dis-ease with the works we love 

as they originally are (Walls-Thuma 2020). This is why transformative works, 

VXFK�DV�IDQ�௕FWLRQ��DUH�VR�RIWHQ�UDGLFDO�RU�VXEYHUVLYH�
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